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Owen, Dorothy L. (M. s., Elementary Education) 
Role Playing as an Approach to Parent-Teacher Conferences 
Master Report Directed by Dr. W. Clement Wood 
The two purposes of this study were first, to study 
parent conferences as a means of reporting pupil progress; 
and second, to obtain background material in order to write 
a play which could be used to depict parent-teacher confer-
ence techniques. 
The procedure followed included a survey of liter a-
ture relating to parent-teacher conferences, the de velopment 
of a list of principles, and the writing of a play utilizing 
these principles. 
The study reveals that older reporting methods cannot 
be utilized to report progress effective ly in schools where 
opportunity is stressed for fullest development of the 
s0cial, physical, emotional, and intellectual abilit i es of 
children. Both parents and teachers approve the use of the 
parent-teacher conference as a reporting method. By t he 
conference method the activities of the school and the prog-
ress of the child can be much better interpreted to the 
parents. 
Many and varied plans are being tried at the present 
time in order to provide adequate time for the preparation 
and scheduling of the conferences. Although teachers 
realize that conferences can improve the relationship be-
tween school and home, they are also cognizant that, unless 
handled properly, mutual understanding will not be obtained 
and actual harm may result. 
The methods of improving techniques may be conducted 
in various ways. Role playing can be used by teachers 
willing to explore new ways of becoming more effective in 
their counseling techniques with parents. 
The findings of this study would indicate that con-
ferences should become an integral part of the school 
pr@gram. 






Many educators in the last twenty-five years, have 
recognized that as changes have been made in curriculum and 
child guidance, a change has also been needed in the sch0ol's 
method of communicating t0 the parents information regarding 
the interpretation of the g0als of the school and evaluation 
of the child'~ progress. The parent-teacher conference is 
one of the plans that has developed in an attempt to find a 
plan that would give teachers an opportunityr to explain the 
philosophy 0f the school, t0 interpret the new practices of 
the scho0l and to exchange vital information about the child 
with the parents. 
I. THE PROBIEM 
Statement of the problem. The purpose 0f the study 
is to develop a means by which parent-teacher conferences 
can be more clearly demonstrated to teachers, parents, and 
the community. The outcomes anticipated from the study, 
which takes the form of a play, include (1) ·orientation of 
teachers to parent-teacher conferences, (2) instructive in-
formation relating to parent-teacher conferences, and (3) 
improved relations between the home and the school. 
2 
Significance of the study. Parent-teacher confer-
ences, when used properly, have proved to be an effective 
method by which a child's total progress can be reported to 
the parent. The success of such a plan is dependent upon 
the teacher's and parent's acceptance of the idea and the 
teacher's skill at developing a mutual understanding through 
the use of the conference. 
This study is an attempt to present a technique in 
developing understanding that may be used to bring about a 
better acceptance of the conference plan and greater skill 
in its use. 
Limitations. This study will be confined to the 
techniques to be used in carrying out parent-teacher con-
ferences and will illustrate one type of technique, which 
is role playing. 
Procedure. The procedure to be followed is a survey 
of library materials and research pertaining to parent-
teacher conferences in order to obtain background for writ-
ing a play which demonstrates a technique that may be used 
in understanding the parent-teacher conference. In actual-
ity, the report is in the nature of creative research. 
II. DEFINITION OF TERM USED 
Parent-Teacher Conference. The parent-teacher con-
ference is the face-to-face communication between a child's 
teacher and his parent for the purpose of exchanging infor-
mation and suggestions to facilitate the child's develop-
ment. To. this study, parent-teacher conference refers to 
the scheduled individual conference with the parents of all 
the students, in a room, a grade, or a school. 
III. ORGANIZATION OF THE REMAINDER OF THE PAPER 
The study is reported in five chapters. Chapter one 
includes the statement of the problem, the significance of 
the study, the limitations, procedure, and the definition 
3 
of the term (parent-teacher conference ) . Chapter two is a 
brief survey of relevant literature. Chapter three contains 
a brief statement of the principles which is believed to be 
most pertinent in the establishment of the parent-teacher 
conference. In chapter four the play is presented. This 
play demonstrates a technique which may be used in under-
standing parent-teacher conferences. Chapter five summar-
izes the study, including generalizations which can be 
drawn from the research and recommendations relating to 
parent-teacher conferences. The main body of the report is 
followed by a selected bibliography. 
CHAPTER II 
SURVEY OF LITERATURE 
A complicated task, needing much attention from 
parents, teachers, and administrators, is that of gathering, 
coordinating and reporting pupil progress. The great need 
for a better method of communication with parents has re-
sulted in a wide acceptance of the parent-teacher conference 
as one means of reporting the progress of the child. In the 
future there appears to be a wonderful opportunity for the 
planned parent-teacher conferences to become an effective 
procedure in improving school-home relations. Parents ar e 
the major guides of children and provide most of the oppor-
tunities for experiences which mold ersonality. The tea-
cher will profit greatly from what he can learn from the 
parents _while the parents can certainly learn much from the 
teacher. When parents and teachers work together as part-
ners the improved relationship will greatly enhance the edu-
cation of boys and girls. 
The responsibility that teachers have in reporting 
pupil progress is stated in the Code of Ethi'cs of the Na-
tional Education Association of the United States as fol-
lows:: ttThe members of the teaching profession. share with 
parents the task of shaping each student's purposes and 
acts toward socially acceptable ends."1 Sections two and 
five of the Code state that, in fulfilling the stated obli-
gations the teachers will seek to bring about f riendly and 
cooperative relationships with the home and to keep the 
parents informed about the progress of their children as 
interpreted in the terms of the purposes of the schools. 
How to report pupil progress is one of the areas that 
has 0een debated and much discussed by parents and teachers 
alike in the last twenty-five years. The feeling grew among 
educators that reporting pupil progress in numerical percent-
age or letter grades of academic progress alone, was not suf-
ficient. This dissatisfaction has caused various scheme s of 
reporting to be tried out in an attempt to find a more satis-
factory method of reporting pupil progress. 
I. LITERATURE ON THE GROWTH OF THE CONFERENCE PLAN 
Various schools began to experiment with parent con-
ferences in a limited fashion before World War I I . Some of 
the laboratory schools in teacher's colleges experimented 
with using a combination of marks, letters and co!lferences. 
Ploghoft reminds us that 1tThe parent-teacher. conference as a 
formal means of reporting pupil progress seems to have been 
lAlbert M. Johnson, chairman, Opinions 0f the Com-
mittee on Professional Ethics (Washington:. National Educa-
tion Association, 1958), p. 70. 
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developed since 1930. 112 Within the ten-year period beginning 
in 1945, the plan spread rapidly and widely over the United 
States. 
It is unfortunate that we did net use Langdon's term 
"interviewu in naming this meeting.3 The word "interview" 
- .. 
or uconsultationu would have prevented any unpleasant feel-
ing in the minds of some older students and some parents. 
The word 11 conference 11 has the feeling of threat to some 
people, because teachers and administrators have used the 
word to call a parent in as a last resort in a difficult 
situation. Traditionally a parent came to school only upon 
request and usually when the child had a learning or beha v-
ior problem. Traditionally the school was here and the home 
was there and unever the twain shall meet. u Fortunately 
tnat wall is being broken down. 
Harrison feels that the establishment of parent-
teacher conferences usually cause teachers to review their 
evaluation methods. He says that uThe teachers who are most 
successful with conferences have been those who have a well 
2Milton Ploghoft, "The Pa.rent-Teacher. Conference as 
a Method of Reporting Pupil-Progress--An Overview, n Educa-
tional Administration and Supervision, March, 1952, p. 101. 
3Grace Langdon and Irving w. Stout, Teacher-Parent 
Interviews (New York: Prentice-Hall, Inc., 1954), p. 213. 
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established system of evaluation. u4 A teacher must li>e able 
to accept the principle of the total growth pattern of the 
child. The teacher should be able to see evaluation as a 
picture of the child's growth in all areas. The teacher must 
be ab l e to see the relationship of the child's progress in 
all the areas that will contribute to his total development. 
The teacher should be able to understand the diff erent k i nds 
of growth a child must make in order to become a happy co-
operative citizen of a democratic countr y. If the teacher 
does not have these understandings he will be handicapped 
in talking with parents. 
A teacher will not be able to carry out a parent 
conference to explain total growth progress to a parent if 
he does not understand it. As long a s a teacher is giving 
only lip service to the principle that a child is measured 
by his normal growth pattern, his conference can be little 
more than a socialized reporting of the old formal report 
eard. If he is thinking of pupil progress in terms of let-
ter grades instead of the child's individual growth, there 
is little gain other than the public relations angle. 
In some school systems some of the newer methods of 
reporting have become mired down because the fundamentally 
4Raym.ond H. Harrison and Lawrence E. Gowin, The Ele-
mentary Teacher in Action (San Francisco: Wadsworth .Pu.Q::--
lishing Company Inc., 195e), p. 169. 
good notions they involve will not work on the same frame-
works as the more formal reports. Shane warns that often 
the outcome is retreat back to the A's, C's and F's as a 
more workable method of reporting or describing pupil pro-
gress or lack of it.5 
II. LITERATURE ON PREPARATION FOR TEE CONFERENCE 
8 
Administrators who intend to set up a program or plan 
of parent-teacher conferences will plan a program of orien-
tation for teachers, but in addition it would likely be quite 
helpful to plan a series of studies in group meetings or 
workshops, in which all teachers in the system had a part , 
and under a plan in which the teachers might have time to 
study some recent publications and · vestigations of evalua-
tions. The Bulletin of the California State Department of 
Education, Evaluating Pupil Progress, prepared by Magnuson, 6 
provides material for a worthwhile in-service teacher work-
shop. 
Teachers cannot carry on conferences without a good 
system of records. The teachers will be able to improve the 
5Harold Shane and E. J. Mcswain, Evaluation and the 
Elementary Curriculum (New York: Henry Holt and Company-,-
1951), p. 3i4. 
6Henry W. Magnuson, Evaluating Pupil Progress 
( Sacramento:· Bureau of Education Research, California State 
Department of Education, 1952). 
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records they keep if at least a year of pre-planning is done. 
The administrator will be able to check to see if the cum-
ulative records contain the information teachers will need. 
Wiley tells us that a well organized cumulative record will 
present a clear picture of the child as he changes from year 
to year or even from month to month. In other words, it is 
inherently a growth record.7 Any record form is useless un-
less the information is accurately recorded. Records must 
be up to date if they are to be helpful. Strang says that: 
In order to report effectively to parents, teachers 
need various kinds of information about a pupil: his 
family background, his health history and present physi-
cal status, his mental ability, his achievement as 
measured by standardized tests and as estimated by 
teachers, day-by-day observations of his behavior in 
classes, clubs, play groups, and outside of school, his 
idea of himself 0r self-conce pt , as revealed by his con-
versation and writing--all un i fied into a meaningful 
development pattern.5 
Anecdotes make very useful records. Each school day 
offers to teachers many opportunities to observe and record 
significant behavior. Concrete and objective descriptions 
are commended. These include anecdotes which record ex -
actly what a child did or said in a particular situation, 
and what was done or said by the other persons involved. 
7Roy D. Wiley, Guidance in Elementary Education (New 
York: Harper and Brothers, 19521, p. 735. 
8Ruth Strang, Reporting to Parents (New York: Bureau 
of Publications, Teachers College, Columbia University, 
1957), pp. 60-61. 
10 
Although administrators, teachers, parents, and 
pupils may all agree on the value of teacher-parent con-
ferences as a means of reporting pupil progress, one of the 
main obstacles in establishing such a program is in provid-
ing time for teachers to hold the conferences. Meeting with 
parents individually takes considerably more time than 
filling in report cards. Effective preparation for the 
meeting is time-consuming. Weckler explains effective pre-
paration in this statement: 
Ideally, a teacher should collect materials for each 
child, get specific examples of his strengths and weak-
nesses, develop testable hypotheses concerning why the 
child responds the way he does, work out specific sug-
gestions concerning ways in which parents and teacher 
can work together to foster maximum development of the 
child, aE.d finally devise a plan concerning how this 
material can best be presented to a particular parent.9 
Many schools dismiss pupils on a given afternoon in 
order to schedule conferences. uThe administrator may feel 
that school-time-0ff plan for interviews is likely to dis-
rupt school work and may prefer instead to provide clerical 
help for the teacher so that the out-of-school time usually 
given to routine reports may be used for interviews. 0 10 
This plan would work very nicely if the school could give 
9Norma Weckler, 1~Problems in Organizing Parent-
Teacher Conferences, n Calif0rnia J0urn.al of Elementary 
Educati0n, November, 1955, p. 124. 
lOLangdon and Stout, .2E.• cit., p. 273. 
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up the idea that conferences must fall into the pattern of 
old time six-weeks reports to parents. The conference could 
follow a flexible plan, with only a final date by which time 
all conferences for a given quarter or semester should be 
completed. The flexible plan would make it easier for work-
ing mothers to attend conferences. Some schools find time 
for conferences by closing school earlier in the afternoon 
or for several half or whole days. One school system con-
ducts only morning sessions of school during the first two 
weeks of school, leaving afternoons free for conferences. 
Others grant a free day each month or alternate month. One 
school closes every Tuesday in order to permit the teachers 
to have at least one conference a year with the parent of 
each child enrolled in the school . In one suburban city, 
children are free from school two afternoons each week 
throughout the year, with the understanding that families 
will schedule that time for activities which would otherwise 
keep children out of school. During these two half-days, 
teachers conduct individual conferences or group meetings 
with parents, and carry out @ther professional responsibili-
ties. Even where schools provide what seems a generous 
amount of time for conferences, it is necessary for teachers 
to hold many conferences out of regular hours. This is es-
pecially true when mothers are employed outside of the home, 
and where teachers think it is important to include fathers 
12 
in the conferences. 
In the last quarter century great progress has been 
made in developing school and home relations. In the school 
with provision for planned home and school conferences, an 
early friendly contact is made with the parent before there 
is any sign of difficulty at school. This friendly contact 
does a great deal to prevent any tension from developing be-
tween home and school during the year. 
There are many reasons why schools must take the in-
itiative in forming parent-school relationships. The schools 
must contact the parents in order to gain their conf idence. 
If confidence is not secured, it will be impossible to ob-
tain the support of the parents. 
Elder insists that "the classr om teacher is the key 
person in parent-school relations." ll.. Due to their vast 
numbers, the class-room teachers have the majority of all 
personal c0ntacts with parents, hold conferences with them, 
and have many casual contacts with the parents of his child-
ren. 
The best plan to use in setting up a program using 
parent conferences in a community is to have ·the parents 
11Franklin Lester Elder, Explorations in Pa.rent-
Sch.ool Relations (Austin, Texas:· The University of Texas 
Press, 1954), P• 49. 
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take part in the planning. In every community, parents 
should have a part in working with the school in setting up 
its own statement of purpose. The method of reporting pupil 
progress should reflect the philosophy ef the school system. 
The philos0phy of the school should be taken into account 
when any reporting plan is considered. Teachers and parents 
are recognizing that evaluations are procedures which must 
be related to the objectives and learning activities of the 
school. 
Teachers and parents are recognizing that evalua-
tions are not procedures which should be abandoned, but 
rather they are a part of the educative process. If reports 
of pupil progress are to be of much val ue to the pupils, 
teachers, and parents, they must be related to the objec-
tives and learning activities of the school. 
Some educators, among whom is Detter, say that it 
makes little difference whether the school evaluates the 
child in relation to the progress of his group or in rela-
tien to his own ability, the main purpose is to enable the 
parent to cooperate more intelligently with the schools in 
guiding the child.12 All do agree that the big problem is 
to better guidance for the child. Educators want a program 
12sairley Detter, 11 Reporting Pupil Progress to 
Parents, 11 School Activities, October, 1958, pp. 81-82. 
of reporting pupil progress that will do two things. First, 
to interpret and report the child's development, and second, 
t0 increase the parent's understanding of the educational 
program. Many parents have difficulty in understanding an 
educational program which has changed so much since they 
went to school. Many procedures with which they were famil-
iar are out of date; new methods have taken their place. 
Throughout the elementary school they see their children 
moving about freely in the classroom and often talking to 
one anether. In the school of the parents' childhood such 
behavior was generally disapproved. School for them meant 
reading, geography and arithmetic. For children today 
school means more than these intellectual pursuits alone. 
It means opportunity for the fu l lest physical, social and 
emotional development as well. It involves experiences in 
physical education, art, music, social studies, literature 
and rhythms. 
The sharing of pertinent information necessary to co-
operative relationship between parent and the teacher is the 
major purpose of reporting. The school today is giving in-
creasing attention to finding reporting procedures which 
will make use of the information obtained by a comprehensive 
evaluation program. The school cannot change the reporting 
program without definite plans. Parents need to have a part 
ih the planning. Failure to obtain the parents help in the 
1.5 
planning often results in distrust of the new reporting 
techniques. The schools must recognize that parents are 
familiar with the old-fashioned report and they like them 
because the familiar is comfortable. Parents tend to dis-
trust anything that seems less definite than the letter 
grade or numerical mark and they feel more secure with some -
thing that seems to be more objective. If they are to use 
and appreciate reports that come from systematic cumulative 
records and elaborate analysis of child behavior, a well-
planned program for informing them must be attempted. In 
some schools this has been done by appointing parents to 
school committees on cumulative records and reports and in 
others by public information programs in the parent-teacher 
association, in the press, and on the radio. 
According to Magnuson, "Methods that involve planned 
participation and a spirit of co-operation by parents and 
teachers are usually successful procedures. 1113 Parents need 
to leal:'n to use the information given to them by the school 
more effectively. Parents need to explore how children 
learn and the characteristics of the child in the various 
stages of growth and development. Suggestions that parents 
work out for themselves with the aid of printed notes, study 
groups, and individual conferences were summarized by Strang 








They should direct their attention to the future--
to making the report contribute to the child's best 
development. 
They should consider how the child is thinking and 
feeling instead of being concerned with their own 
feelings of pride or thwarted ambition. 
They should recognize any real progress the child 
has made, give approval for it, and consider with 
the child the conditions that brought it about. 
They should avoid quick, eas7., and fictitious 
methods of "getting results. 1 Though bribes, pun-
ishments, and other pressure methods of discipline 
may effect temporary changes in behavior, their 
results come at too great a cost--the cost of an 
affectionate and secure parent-child relationship. 
In case there is lack of reasonable progress, the 
parents should encourage the child to think through 
the causes of his failure and to work out a plan 
for learning not to fail that way another time. 
When the child comes to an impasse, the parents, 
with the assistance of t he report, may help him 
find a good way out. 
The parent should be a constant source of support 
and encouragement in helping the, fhild to carry 
out such a plan from day to day.-'-4 
Taba, mentions one desirable outcome from parent-
teacher conferences that is sometimes forgotten. Teachers 
t hink of the information they give to the parent, but t hey 
should never overlook the information teachers can get f rom 
a g limpse into the environment in which the children live . 
I t wi ll help to tell the teacher if home learning s su pport 
14s trang , ££• cit., p. 100. 
17 
or contradict what the school is doing. The information 
obtained in this manner can hel, the teacher to plan eon-
tent and learning experiences that are realistic and effec-
tive. In using information from conferences, teachers must 
be extremely careful not to draw conclusions which go beyond 
their data. 15 
James Hymes insists that "the individual parent-
teacher conference is the most promising step in the whole 
series of changes in ways of reporting that schools have 
made. ul6 Some manner of face-to-face relationshi:r:> is best 
fitted to communicate to the parent all the details of the 
child's progress. Shane suggests that •tthe most satisfac-
tory way to report to parents is through the individual 
teacher-parent conference.u17 
Schools have used different plans in order to enable 
the parents to help plan the conference program. Some 
schools have used the help of the Parent-Teacher Associa-
tion in setting up procedures. 
Mccowen and Bryan report that the Parent-Teachers 
15Hilda Taba and others, Diagnosing Human Relations 
Needs {Washington: University of Chicago, American Council 
of Education, 1953), p. 32. 
16James L. Hymes, Effective Home-School Relations 
(New York:' Prentice-Hall Inc., 1953),p. 143. 
17shane and Mcswain, ££• cit., p. 291. 
18 
Association Executive Council worked with a committee from 
the school in setting up the framework for the first sched-
uled conferences in the school. It was arranged to have 
tw0 full days of released time, with thirty minutes planned 
for each conference. The committee and council worked out 
eight areas that would be basis for discussion: physical 
growth, health, social relationship, habits formed, music 
interests, art interests, academic accomplishment, and the 
physical education development. The parents suggested that 
the teacher put a summary of the conference into the child's 
folder to be available for the next year's teaeher. 18 
Other schools have found it valuable to involve 
faculty and members of the community, not representing any 
organization, in studies of re porting practices prior to a 
decision to change the method in use. Committees are formed 
of all persons involved and the recommendations of the com-
mittee provide the basis for any new administrative pol icies 
on reporting practices.19 This plan often leads to more 
general support of the plan. Sometimes sub-committees from 
this group work out guide sheets or forms to be used as a 
basis for discussion at the first conferences. 
18Emeline Mccowen and Roy C. Bryan, "Reporting Pupil 
Progress," Elementary School Journal, September, 1955, p. 32. 
19Ibid., P• 33. 
19 
Other schools fellow a plan of starting in a small 
way. One of the schools in a town will try out parent-
reporting, and if successful it will be expanded to another 
school. Some systems start in the first grade and do not 
follow in the other grades until the parents ask that it be 
extended. Wiley's statement that, "Unless the parents are 
in sympathy with -the conference plan, it will not succeed, 020 
should be a warning to school administrators not to start 
conference reporting until parents are ready to accept it. 
Conferences started on a small scale and increased gradually 
as parents demand them are more likely to become permanent. 
In most schools an attempt is made to schedule the 
first conference with parents early in the school year--that 
is in late September, October, or ovember. Time is a l lowed 
after the opening of school for the teacher to observe and 
work with the child, to become familiar with school records , 
and to obtain an understanding of the child bef ore talk ing 
with his parents. A second conference may be scheduled 
during the latter part of the year, and additional confer-
ences as the teacher or parent feel a need arises to talk 
over a child's problem. Plans are sometimes made f or 
parents with several children in school to see all the 
teachers who work witn their children in a single trip to 
20wiley, 2.E.• cit., p. 755. 
20 
the school. 
The time to allow for a conference varies in differ-
ent systems. Pullen said, 1tset up a schedule of one-hour 
conferences. n 21 Pullen is describing conferences at a 
training school. The practical problem of trying to find 
time for an hour conference in many public sehools would be 
difficult. Some schools have a schedule which allows the 
conferences to start at fifteen minute intervals in order 
to provide flexibility if extra time is needed. Where it 
is possible, this plan would be ideal. 
Langdon says, uwhen a teacher's eye is cm the clock, 
a sensitive parent very quickly catches the feeling of being 
pushed out. 1t 22 The purpose of the meeting will be defeated 
if the meetings are too hurried, however, nothing is to be 
gained in allowing a conference to drag along just to fill 
up a scheduled period. The details or pr0gress of the con-
ference should govern the time needed. Some may require 
only ten minutes while others may need as much as a thirty-
minute period. Considerable administrative attention needs 
to be given to the problem of scheduling the conferences to 
21Milton Pullen, ltA Recipe for a Successful Parent 
Conferenee Program, tt Guidance for Today's Children, Thirty-
Third Yearbook, Department of Elementary Principles 
(Washi.Rgton: National Education Association, 1954), p. 184. 
22Langdon and Stout, .£P.• cit., p. 277. 
21 
provide adequate time f0r the teacher. 
In order to prepare for conferences for the first 
time, many teachers will use a check list or inventory of 
items describing the child's adjustment in school. The 
teacher as well as the parent checks the items which apply 
to his child. The profit presented by the check sheet pro-
vides for orderly discussion of the child's problems. Still 
another conferenee aid is the child's folder with dated 
samples of his work which may be evaluated with the parents. 
Strang has a number of practical suggestions to use 
in an actual setting up of scheduled parent conferences. 
She reminds us that the parent conference requires of each 
teacher significant information about each pupil and re-
flective study of the cumulative r e cords. She suggests in-
cluding in a complete record and reporting system the fol-
lowing features: 
1. A folder kept by the teacher, which contains a 
diary record of observations, dated samples of the 
pupil's work, and reports of conferences with the 
pupil and his parents. 
2. A folder kept by the pupil containing dates, samples 
of his work and notes about his activities. 
3. A permanent cumulative pupil personnel record folder. 
4. Periodic reports to parents on all pupils. 
5. Progress reports, letters, and conferences at any 
time during the year for pupils who need special 
attention.23 
23strang, .£1?.• cit., p. 35. 
III. LITERATURE ON CONDUCTING CONFERENCES 
At the conference, records of the child's academic 
progress, his behavior at school and samples 0f his work 
are discussed. 
D1Evelyn emphasizes the importance of establishing 
rapp ort with the parent. 
The first important step is to establish a working 
relationship with the parent. Nothing can be accomp-
lished for the child unless the teacher knows how to 
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do this. After such a relationship is established, the 
teacher must know child behavior well enough to be of 
definite help to the parent. In fac t , the two steps go 
together. The teacher who understands child behavior 
will find it easier t0 win the parent ' s confidence and 
cooperation, as we11
4
as to lead the discussion into con-
structive planning.2 
Teachers must talk to parents in a language they can 
understand. Grace Langdon expresse s this thought when s he 
stated: uThere is little to be gained from a flow of peda-
gogical language which may make the parent f eel that t he 
teacher is only trying to show off superior knowledge. 1125 
The way a parent may feel about the words a teacher may use 
is well stated in the article called nFrom a Parent, u writ-
ten by Ruth K. Holstein. 
24Katherine s. D1Evelyn, Individual Parent-Teacher 
Conferences (New York:· Teachers College, Columbia University, 
1945), P• 2. 
25Langdon and Stout, 2.E.• cit., p. 305. 
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A second phrase in pointers for parent meetings is 
understandable language. Often people in education for-
get that many words, phrases and ideas that are tools 
of their profession are completely meaningless to 
parents who have not had courses in education. I re-
member hearing the phrase "developmental tasks'' for the 
first time. I asked what it meant. After it was ex-
plained as the u-different jobs a child must accomplish26 for normal growth,n with a few examples, I understood. 
D0ubtless much confusion and resentment could be 
e liminated with resulting better relations if we could have 
improved communication between school and parent s . The 
teacher's fear of conferences may be the reason that they 
have used big words in talking to the parent during parent-
teacher conferences. 
Langdon tells teachers that "the key word to all of 
this is, uaccept.'1 Teachers must be able to accept parents 
as they are, the children as they e, and the situation as 
it is. 27 The key to a good conference is the person carry-
ing on the conference. He must have an attitude of respect 
for the problem, and for the parent, that he can use in 
bringing about a relationship of mutual benefit. 
Theodore H. Copeland says, n'empathy 1 is most i mpor-
tant if one is to have the touch of teaching. A teac her 's 
ability to put himself in another I s place cou-ld do wonders 
26Ruth K. Holstein, "'Pointers for Parent Meetings, 11 
National Elementary ~rincipals, Reprint f rom Theme Section, 
Washington: National Education Association, 1953, p. 42. 
27Langdon and Stout, .£E.• cit., p. 317. 
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n making a parent feel at ease in a conference. 1128 
Teachers will find that the study of some good books 
>n c onferences will help them in feeling more adequate in 
~arrying out the conference with the parent. When the 
teacher feels secure, then he will be able to meet parents 
\ 
in a relaxed, happy frame of mind. Langdon and Stout's 
Teacher-Parent Interviews29 is one book that can be listed 
as an absolute "must" in reading for every teacher and ad-
ministrator in schools using or planning to use scheduled 
parent conferences as a method of reporting pupil progress. 
Some children feel that they would like to take part 
in the conferences inasmuch as they may be anxious about 
what is to be discussed at the conference. Hoffman reports, 
11 both teachers and children liked t he inclusion of c hildren 
in the conferences.n30 This conclusion was drawn from an 
exper iment conducted at Western Michigan University Campus 
Train ing School. It may be noted that Hoffman did not men-
tion any reactions of the parents to the plan of including 
children in the parent-teacher conferences. 
28Theodore H. Copeland, "The Touch of Teaching, 11 
National Educational Association Journal, October, 1954, 
P• 43. 
29Langdon and Stout, .£.E.• cit. 
30James D. Hoffman and William E. Engbretson, "The 
Children Want to be There, u Childhood Education, March, 
1959 , p. 182. 
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Ploghoft also believes that, uthe child should be in-
cluded as an active participant in the parent-teacher con-
ference.1131 While he does not suggest an age at which the 
child might be included in the conference, it can be assumed 
that an older child would likely fit into the three-way-plan 
better than a very young ehild. 
Children should be actively involved in the confer-
ence with teachers and parents. In many schools it may be 
more practical to have the child actively concur in the 
evaluation with the teacher in planning what she will tell 
the parents. The child should help put into his folder 
samples for the parent, and can even write a letter to be 
included, which informs his parent where he needs help. If 
the child has an active part in planning the conferences the 
teacher's anxieties may be minimized. 
In some communities special care must be taken to 
solve the problem of the parent who does not speak English. 
Teachers may be apprehensive about carrying out a confer-
ence with a parent where a language barrier exists. It is 
important that conrrnunication be established with the home of 
a child of a minority group as there may be vast differences 
in standards for behavior. Sister M. Leanda states that in 
her school, plans are made to have an interpreter for the 
3lPloghoft, .£!?.• cit., P• 104. 
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non-English speaking parents and the information is included 
in the announcements to parents about the conferences.32 
The Catholic schools use the priests as interpreters in the 
communities where a large number of non-English speaking 
parents reside, but the public schools can find available 
people to serve as interpreters if adequate planning is car-
ried out. The minority group in a community with a heritage 
of different cultures are in need of detailed explanation 
of the school 1 s purposes and plans. It might be wise to 
allow extra time for the conferences with non-English speak-
ing parents. 
IV. LITERATURE ON DIFFICULTIES THAT MAY OCCUR 
Reporting pupil progress to parents is an accepted 
part of the school's function. A teacher must give a great 
deal of time, energy, and thoughtful consideration to such 
reporting. Schools must use care not to put into effect a 
program in which teachers are so overburdened with work that 
parent conferences are viewed as something that must be ac-
cepted as an obligation, instead of an opportunity. Teach-
ers should feel that it is a privilege to be · able to have 
personal contact with parents. 
32sister M. Leanda, 11 Open House, u Catholic School 
Journal, November, 1958, p. 41. 
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Bennett, in his article, "Pitfalls of the Parent-
Conference,n33 calls ou.r attentiGn to three critical areas 
in reporting pupil progress to parents. They are pupil be-
havior, pupil attitude, and pupil achievement. One of the 
pitfalls in which a teacher may become engulfed is trying 
to interpret pupil behavior to a parent without arousing a 
feeling of hostility or confusion. The teacher does not 
always have the considerate judgement necessary to decide 
what should or should not be reported to the parent. There 
is always a danger that the parent may consider it a personal 
affront and feel that the school thinks the home is hostile. 
If the teacher does n0t report the behavior or passes over 
it lightly, and trouble arises later, then the parent blames 
the teacher for not reporting i t . 
The most dangerous pitfall is in the reporting of 
pupil achievement in terms of mental ability. Most teac hers 
evaluate by this concept, but teachers must remember that 
this concept is not so widely accepted by parents. Con-
siderable tact and training in human relations is necessary 
for a teacher to be able to communicate successfully with 
the majority of the parents of her pupils. Bennett sunnnar-
ized it in this statement: 
33James A. Bennett, nPitfalls of the Parent Confer-
ence,n The School Executive, April, 1957, p. 67. 
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The parent conference has proved to be a valuable 
technique in reporting pupil progress. However, the 
pitfalls may prove to be deterrents in public relations. 
If teachers are made aware of these factors and are pre-
pared to meet the challenge, the parent conference 
should enjoy a permanent position in education.34 
If schools are to prevent the pitfalls, some method 
will need to be found to improve our in-service training of 
te ac hers. More w@rk in public relations and practice coun-
seling would be of value. 
At this stage most educat0rs agree that there is need 
f or both more knowledge and practical experience. Teachers 
d0 not find as much nelp as they would like because the 
scheduled parent-teacher conference is a recent development. 
Gabbard makes the recommendation that schools using 
the parent-teacher conference plan can profit by having 
various types of in-service programs to help the teachers 
know better how to prepare for and carry out the confer-
ences. In such meetings the teachers may share their in-
dividual experiences. An ideal conference can be presented 
as role playing or as a skit. Teachers and supervisors 
have said this kind 0f analysis helped them to clarify their 
thinking about the conference.35 
34Ibid. 
35Hazel Gabbard, Reporting .Pupil Ero~ress, Education 
Brief, No. 34, United States Department ofealth, Educa-
tion and Welfare (Washington: Office of Education, 1956), 
p. 18. 
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Writing conference scripts is another practice that 
is recommended to teachers. Such scripts may be utilized 
in acting out the parent-teacher conference as practice for 
the actual conference itself. Tape recordings can likewise 
be made of the script and an entire group of teachers may 
make suggestions for improvement. Some groups have evalu-
ated tape recordings of scripts prepared by other people. 
One of the few colleges offering courses in conduct-
ing parent-teacher conferences is the University of 
California. Weckler says the University of California, at 
the request of school districts, instituted a field course 
for teachers on parent-teacher conferences.36 This course, 
which carries college credit, is given in the district which 
asks for it and is adapted to l ocal needs in content and 
organization. Among the ideas advocated to help the class-
room teacher have more time to prepare and conduc t confer-
ences, two stand out. The first is to provide clerical as-
sistance in the school so that the teachers will not s pend 
time with work that can be handled efficiently by secretar-
ial personnel. The other idea is to increase the available 
substitute teachers. 
36weckler, .£E.• cit., p. 119. 
V. LITERATURE ON NEED FOR EVALUATION AND RESEARCH 
Steut and Langd0n, in Parent-Teacher Relationships, 
stated briefly many of the frne ideas from their earlier 
book, but they do bring some new statements about the need 
for research in this field. 37 They reported that good re-
lationships have been established without exact knowledge 
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of why, what, and when. When educators can have more exact 
information, they will be able to plan more effective pro-
cedures to aid the teachers in developing better parent-
teacher understanding. More insight is needed in interpret-
ing the things parents do and say or do not d0 and say. 
Sharp 0bservation and experience will continue to dictate 
the steps to be taken in confe rences for some time to come, 
regardless of research progress. 
Rothney believes that the processes of reporting 
pupil progress are in a state of flux. There is still need 
for the invention of a way to direct the minds of pupils, 
parents and classroom teachers away from marks toward the 
fundamental objectives of education. Many communities in 
the last ten years have tried to use parent-teacher confer-
ences to fill that need. Rothney says technical research 
37rrvin$ W. St0ut and Grace Langdon, Parent-Teacher 
Relationships (Washington: Department of Classroom Teachers, 
American Educational Research Association of the National 
Educati0n Association, 1958), ~- 28. 
does not indicate whether or not this is a desirable prac-
tice. It seems to be a common-sense method of sharing re-
sponsibilities between school and home.38 
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One of the few research projects that have been re-
ported is Otto's study. His conclusions are drawn from the 
study of six schools in Texas, involving grade levels two, 
four, and six in schools for white pupils whose patrons 
represented the middle and upper middle class, socially and 
economically. 
In view of the kinds of information the teachers 
wish to give parents and parents wish to give teachers, the 
Texas study would indicate a reconnn.endation of making t he 
individual parent-teacher conference a salient feature of an 
adequate reporting plan. 39 tto recommends two regularly 
scheduled conferences each year, to be supplemented with 
other conferences as needed for individual cases. The con-
ferences should be supplemented with some type of written 
report two to four times each year.4° 
38John w. M. Rothney, Evaluating and Reporting Pupil 
Progress, What Research Says to the Te~cher (Wash~ngton: 
Department of Classroom Teachers, American Education Research 
Association of the National Education Association, 1955), 
pp. 29-31. 
39Henry J. Otto, Methods of Reporting Elementary 
School Children I s Progress te Parents ( Austin, Texas:: Uni-
versity of Texas Press, 1957T, Po iv (preface). 
4°~., p. 25. 
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Beeman expresses the view point that the most impor-
tant fact to be remembered is not to make a change just for 
the sake of a change. Beeman reminds us that change which 
does not lead to real improvement is perhaps worse than no 
change at a11.41 The angle that must be studied is to be 
sure that reporting pupil progress by means of parent con-
ferences is the best possible method. 
Watkins suggests that the next step needed in the im-
provement of parent-teacher conferences is an evaluation of 
the conference plan in each school by the teachers followed 
42 by an evaluation of the plan by the parents. Many parents 
individually express their ideas that conferences are worth-
while and of value; but if schools do not carry out an 
evaluation by both the teacher and parents groups, they can-
not feel sure of its acceptance by the teachers and parents. 
Administrators must realize how vital it is to have evalua-
tion by parent groups as well as teacher groups. 
American education, like American people, is always 
influenced by sudden sweeps of enthusiasm. The parent 
conference as a method of reporting pupil progress has 
41:Philip N. Beeman, ncharacteristics of Elementary 
Report Cards, n Educational Administration and Supervision, 
November, 1956, p. 385. 
42Maud Watkins, ttA .Planned Program of Teacher-Parent 
Conferences, tt Education, October, 1958, p. 96. 
developed with almost the speed of a fad. If this is not 
to be a fad in education, but a permanent improvement, 
teachers and administrators must study thoughtfully, plan 
ahead, and evaluate carefully. 
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CHAPTER III 
PRINCIPLES RELATED TO PARENT CONFERENCES 
The following principles for preparation, conduct-
ing, and evaluating parent conferences have projected from 
an analysis of the review of the literature reported in 
c ha pter two. 
I. PREPARATION FOR THE CONFERENCE 
The teacher should be familiar with the basic poli-
cies and procedures of the school system for parent confer-
ences. 
The teacher should understand and accept the fact 
that conferences are conducted for purposes and that he has 
a definite responsibility in facilitating these purposes. 
The teacher should understand and have all needed 
materials, information and samples that are necessary for 
the conference. 
II. THE ADMINISTRATOR'S ROLE 
The administrator should be responsible for the 
testing program and adequate records which should be avail-
able at all times to teachers. 
The ad.ministrati0n should work cooperatively with 
the teacher in scheduling conferences and should allow 
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sufficient time for the conferences which should be held in 
comfortable surroundings. 
III. CONDUCTING THE CONFERENCES 
The teacher should take the major role in establish-
ing rapport early in the conference. 
The teacher, in discussing the child with the parent, 
should be realistic and objective but not unconcerned and 
indifferent. 
In the process of the conference, the teacher should 
allow time for parent's questions and discussions and should, 
if asked by the parent, interpret, explain and discuss any 
information taken up in the conference or concerning the 
classroom situation. 
The teacher may terminate the conference by briefly 
summarizing and/or by making plans for another conference. 
The conference should officially end on a cordial 
note. 
IV. TEACHERS EVALUATION OF THE CONFERENCE 
Immediately following the conference the teacher 
should evaluate the effectiveness of the conference by ask-
ing pertinent questions relating to the establishment of a 
satisfactory interpersonal relationship. 
Immediately following the conference the teacher 
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should make the necessary records, any communications needed 
for referral, or contact other necessary school personnel. 
CHAPTER IV 
THE PLAY:: A YOUNG TEACHER I S DILEMMA 
The use of the parent conference as a method of re-
porting pupil progress is a matter of concern to many teach-
ers. Because of their professional background and knowledge, 
teachers tend to be willing to explore newer ways of working 
through their concerns. The play, as here presented offers 
teachers another way to become more effective. The princi-
ples _stated in chapter three have been used in its develop-
ment. 
The writer is not suggesting that the play be used 
nword for word, n but rather that the group using the play 
feel free to make changes in words in order that they give 
more personal meaning to the participants. In this manner 
the play becomes the basis for role playing. Role playing, 
in its simplest form is the acting out of a problem or a 
situation confronting a group. Role playing gives the ob-
servers and the participants an opportunity for an analysis 
of difficulties and an opportunity to make worthwhile sug-









A YOUNG TEACHER'S DH.EMMA 
EPISODE I 
12:.05 P.M. 




Now that the first half day is 0ver may I ask 
if ta.ere is anything with which I can help? 
I would like to ask one thing. The ~TA presi-
dent said that I would meet all the mothers at 
the end of the six weeks. 
Yes you will. We do not issu.e formal report 
cards at the en d of the first six weeks, but 
send home notes and ask the parents to come 
for an individual parent conference. 
How do we get time to see all the parents? 
We will dismiss school at 2::00 four days of 
the seventh week and schedule our parents' 
visits then. Before that time we will provide 
some help so that you will feel comfortable in 
conducting parent-teacher conferences. Now 
come, we will go out for lunch, and then we 









4:30 P.M., September 5th 
Classroom. At the beginning teacher is 
sitting at desk, hand under her chin. 
Miss James 
( thinking aloud) One week is over. I think 
I will manage to get this week's work done. 
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I have this first week's report ready to leave 
in the principal's office. But oh, those con-
ferences that we are to have at the end of the 
first six weeks. How do I know how to talk to 
the parents. (Show bewilderment in her ex-
pression and body as she moves about in the 
room.) I know-- I 111 write to my teacher at 
State College and see if she has any ideas 
that might help me. (Goes back to desk and 
reaches for pen and paper to start letter.) 
(fade--) 
EPISODE III 
8:00 A.M., September 12th 
Office. Have principal 1 s desk calendar in 
large type set up so September 12th shows, 





(Teacher takes package and letter from her 
mailbox, walks toward center of room and opens 
letter.) 
Oh, I have a package and a note, both from 
Miss Davis. (Reads note) She says: uHave 
courage, you can talk to twenty-four parents. 
I will lend you three books that will help you. 
I would like to have you purchase one of these 
as I think it is a book worthy of being in 
every teacher's professional library. It is 
Teacher-Parent Interviews by Grace Langdon. 
It is published by Prentice, Hall and sell s 
for $4.9.5. 11 ( Opens package and holds up book.) 
This is a little pamphlet--Oh I see, Miss 
Davis has written on it, "Parent-Teacher Con-
ferences in a Nutshell.u And this is a Guid-
ance Handbook on Parent-Teacher Conferences 
from Omaha, Nebraska. I think they will all 
help me. (Teacher lays two books on desk and 
then picks up one and starts to read it.) 
(with smile) Now that we have finished the 
first two weeks I hope that some of your 
questions have been answered and that you 
will not find the next few weeks as difficult 




to become sufficiently acquainted with each 
child. 
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You have not had an opportunity to do so this 
early in the term. That is one of the reasons 
we schedule conferences at the end of the first 
six weeks. We feel that our teachers will un-
derstand a great deal more about their students 
after they meet and confer with the parents. 
You may expect to have fathers as well as 
mothers attending the conferences. We encour-
age both parents to come when possible. 
One of the first steps you want to take 
as you begin the study of each child is to 
get his cumulative folder from the file cabi-
net here in the office. 
Do we return the records to the office'Z' 
Yes, when you are through with the folders 
return them to the fireproof file. You may 
obtain your pupils' folders from the file any 
time you wish. This is the same folder I gave 
you to study briefly just before the opening 
of school. Take time to study the records 
more thoroughly now; read a few of the anec-
dotal notes the past teachers have written, 










you will want to prepare some notes as you 
study each child's cunrulative records. 
What form would you suggest I use in keeping 
my records~ Is any form preferred for the 
teacher I s f ile'Z' 
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Card files are convenient for writing down any 
questions and for making notes which you wish 
to have in mind at the conferences. Card files, 
notebooks, or whatever is easiest for you to 
work with is what you should have. 
How shall I initiate the conference?. 
To establish the proper rapport it is a g ood 
idea to start the conference with a positive 
approach. 
Should we make notes during the conference of 
things we wish to remember1 
No, we usually summarize the information im-
mediately following the conference. If there 
is vital information which should be placed 
in the cumulative record this should be re-
corded on a separate card or sheet. 
How about samples of the children I s work?' 
Yes, you should begin now to collect samples 
of the children's work. 








You might start by taking these new manilla 
folders (gets folders and hands them to her) 
and ask each child to write his name on one 
and choose one paper today that he wishes to 
show his parents at the conference. You will 
want to show other samples of work by evalu-
ating a paper with a child and then placing 
it in his folder. 
Do I save papers from each subject? 
We should have at least one or two pages from 
each area we study. In some areas it might 
be worksheets or final spelling papers. 
Parents will be interested in several papers 
showing dif f erent types of arithmetic that 
you have studied. 
Do I put in poor papers? 
I would try to choose representative work. 
If most of the child's work is poor, try to 
have one successful paper in the folder. For 
example you might choose an outstanding art 
or penmanship paper. Since your time is lim-
ited it is not necessary to have too many 
papers in the folder. 
I believe I have a better understanding. I 








We have a guide sheet that we use for con-
ferences. Could you wait a minute and I'll 
call our 0ther new teacher to come and then 
I 1 ll explain it to both of you. 
(Enter Mr. Wilson) 
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I asked you to come in erder that I might ex-
plain the guide sheet that we use when talk-
ing with parents during conferences. 
Must we go over every item mentioned on this 
list? 
Oh, no. You will not have enough time during 
the conference period to discuss each item. 
What if a parent wishes to talk about some-
thing other than those listed on this guide? 
I would let him talk on any item he wishes to 
talk about, if it is concerning the child. 
This sheet is not~ requirement. We give it 
to you to use as you need it. Many of our 
teachers are not using it now, but they used 
it a great deal the first year we started the 
parent-teacher conferences. Its greatest 
value is in its being used by the teacher in 
organizing her thinking as she evaluates the 







Occasionally, the guide sheet is helpful 
when we find parents who do not respond to 
our attempts at conversation. They may feel 
a sense of security with a printed form. You 
may use the guide sheet during an entire con-
ference, or you may use it only as an intro-
duction. 
I have another question. One of the mothers 
stopped by my room the day after we had ad-
ministered the intelligence tests and asked 
her son's I.Q. (May lengthen or shorten here 
a great deal.) 
Did you tell her?. 
No, I told her the tests were not scored. 
Our schools have a statement about test scores 
in the policy handbook. The statement recom-
mends that you do not give the scores to 
parents. The handbook recommends that you 
tell interested parents to go to the office 
of the school psychologist to .discuss with 
him I.Q. scores. The psychologist has the 
training and the time to explain the limi-
tations of group testing and to help t~e 
parent evaluate the child's interests and 
Teacher: 








(either one) Finel I am relieved that it is 
not our responsibility to divulge this infor-
mation. 
We have produced our own film on parent con-
ferences that I think you would like to see 
at your convenience. (May or may not add the 
following as it fits in.) We also have three 
recordings which we have made from previous 
conferences. 
May we see the film now? 
Yes, you may. I have the projector set up in 
the small work-room beside my office. 
(Showing of film) 
Do you have any questions or comments to make 
about the film'Z' 
I felt sorry for the teacher when the father 
insisted that all of his son's troub les were 
caused because the teacher did not teach the 
alphabet the first week of school. I hope 
that we don't have many situations like that. 
No, we do not. Under circumstances such as 
that, we must use care in what we say. If 
possible, we lead the discussion into what 








problem. We may find it necessary to politely 
say that one is not in a position to comment--
or to make a n0n-comrnittal remark such as, "I 
would not be able to say, u or that, 11 The 
teacher mentioned is very capable. n This 
will probably cause the parent to drop the 
matter. 
I noticed that the white-haired teacher did 
not talk much. 
Did the parent talk? 
Oh yes. She told all about her son's eye 
difficulty and then she would pause to organ-
ize her thoughts. Often all the teacher said 
was one word, such as indeed or yes, or how 
interesting. 
One of the techniques of a good interview is 
to listen and permit the parents to talk. 
Many times they have information that will be 
extremely valuable to you. 
That mother seemed to be at ease and very 
eager to talk to the teacher, ·but the young 
woman who was interviewing both parents did 
not get them to contribute much. 
I felt that she used too many big words and 








she spoke of developmental tasks, I think the 
parents were bewildered. 
We do try to avoid the use of pedagogical 
language. When we use such language the 
parent may feel that we are trying to show 
off and it is better to talk in a natural 
manner with the parent. 
EPISODE IV 
1:45 P.M. of the same day 




(talking to one or both young teac hers) I 
hope that you found the film of some help and 
I would like to know which recording you 
found the most interesting. 
Our school supervisor has planned two in-
service workshops this year. The techniques 
of improving parent-teacher conferences wili 
be the theme for the first one. I hope you 
will be able to participate in the workshops. 
When are the workshops sc.laeduled 'l' 







close of the conferences. The time will be 
from 3:45 to 5:30 P.M. 
If it will be practical, not theory, I will 
be glad to attend. 
50 
Our Supervisor has planned the workshop with 
the idea that we are to meet together to try 
to find a solution to some of our problems. 
Our guidance personnel and the elementary 
school psychologists will assist with the 
workshop. I think the help from the special-
ist will help to make it a worthwhile project. 
I have here a summary sheet our connnittee 
prepared following last year's workshop. Each 
of you may have a copy. At the second work-
shop, our supervisor plans to have role acting 
of conferences. 
I think that will be a stimulating exper ience. 
EPISODE V 
8 :;45 A.M., October 10th 
Hall in school building. Teac-hers standing 
outside schoolroom by two open doors. Mrs. 
Brown and Miss James, who is holding a blank 
schedule form for conferences. Miss James 
has a list of nB111es in her hand. At the be-








Today is October 10th. I must see all this 
list of parents this week. 
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May I suggest that you make your first con-
ference with a parent of a child which is a 
good student. Many of our mothers have been 
attending conferences for several years so 
they will be familiar with conference routine. 
I also find it helpful to leave the first 
period after dismissal free. I then have suf-
ficient time to dismiss the children, to take 
the cards out of the file, and to find the 
folder 0f the child's work for the first c on-
ference. I prefer having a calm start with 
the first confe ence, tho it may necessitate 
scheduling a conference later in the afternoon. 
What about Mrs. Stone?.· Her Harold is a fine 
student, and I met her the day the PTA ladies 
conducted the used book exchange. 
She would be fine. She has older children 
and so is quite accustomed to our conference 
plan. You prepare your schedule and notes to 
be sent home with the children. I will be 









Outer office of the school. At the beginning 
the Principal is standing by the check-in 
sheet in the outer office, looking at the two 




This is the week we have our conferences. 
Remember I am here to help you. I feel sure 
all will go well but if you happen to have a 
tremendously upset parent may I suggest this 
procedure. Propose to the parent that she 
come to the office with you to schedule another 
conference period when you will have more time 
to discuss the problem. In that way I may 
become aware of the situation and might be 
able to help secure his cooperation. 
Oh, that is one thing about which I have been 
concerned. 
I shall be in the office ready to help. In 
case you need me--and the parent does not 
respond to your suggestion to come to the 
office or is quite antagonistic--excuse your-




Now that I know what to do if one becomes 
emotional, I have one other worry. Our con-
ferences are on a close schedule; what can I 
do when fifteen minutes are up and the parent 
does not leave?. 
There are several possible procedures helpful 
in ending a conference. You may gather up 
your materials and stand up as a hint that the 
interview is over. Another way is to thank 
the parent for c0ming and suggest that if he 
has other ~uestions to call you for an ap-
pointment, but that now other parents with 
scheduled appointments are waiting. You may 
be in the midst of an interview that needs to 
be continued when the scheduled time limit is 
up. If so, you ask the parent if he could 
make an appointment next week to talk about 
the problem. 
I hope you arrange your chairs around the 
table in your room. Parents are much more 
comf'ortable when you are sitting down together 
around a table than when the teacher is sit-
ting at her desk. Many times the teacher's 
desk symbolizes authority to the parent. You 
want te enc@urage the parent t0 talk. From 
Miss James:, 
Principal: 
his conversation you will learn a great deal 
about the child and how the parent feels to-
ward the child. 
We must be h0nest and not report poor 
work as good, but we should try to explain 
kindly and mention carefully the child's 
handicaps. The parent cannot look at the 
situation as objectively and calmly as the 
teacher can. 
I will be glad to help you with your 
questions, regardless of their nature. I 
want you both to feel competent in carrying 
out your conferences. 
You have been mos helpful. I feel a great 
deal more confident. Thank you. 
Excuse me, the telephone is ringing. 
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CHAPTER V 
SUMMARY, GENERALIZATIONS, AND RECOMMENDATIONS 
I. SU:MMARY 
The purpose of this report was to study parent con-
ferences as a means of reporting pupil progress. In ad-
dition, the study was made in order to obtain background 
material to write a play which could be used to depict 
parent-teacher conference techniques. 
The procedure followed included a survey of selected 
literature relating to parent-teacher conferences, develop-
ing a list of relevant principles for parent-teacher confer-
ences, and writing a play utilizing these principles. 
The use of the parent-teacher conference plan of re-
porting pupil progress has spread rapidly over the United 
States in the last quarter century. Teachers' colleges 
started the early experiment with the use of parent-teacher 
conferences in the laboratory schools through using a com-
0ination of marks, letters and conferences. For the most 
part, the individual parent-teacher conference has developed 
as a formal means of reporting pupil progress since 1930. 
Within the last ten year period, from 1945 to 1955 the con-
ference plan has ceme into wide use. 
Changes in classroom procedure such as free movement 
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of children about the room, group projects, extended use of 
research materials, and the like do not lend themselves t0 
older methods @f reportixlg. Parents should know that the 
modern school attempts to provide children opportunity for 
ful lest development of their social, physical, emotional, 
and intellectual abilities. The parent-teacher conference 
seems to provide a climate for promoting cooperation of the 
teacher and pa.rents in guiding the growth of the child. 
Many different plans are being tried out at the 
present time in an attempt to find a better procedure for 
use of parent conferences. Some school systems have initi-
ated a plan for released time for conferences; others em~ 
ploy substitute teachers so that the teachers may have time 
f or the conferences. A few pr ovide clerical help to assist 
teachers in completing routine tasks, thereby making avail-
able time for the preparation and scheduling of after-school 
conferences with parents. Flexibility in the scheduling of 
conferences throughout the year is commonly practiced. 
Of the many planning schemes used in initiating 
parent conferences, the one involving people in the com-
munity appears to have the greatest chance of success. The 
Parent-Teacher Executive Council has helped in setting up 
details of conferences for many school systems. Other 
schools have worked with a coI11I11ittee composed of parents, 
not representing any organization, to meet with members of 
the faculty to study and suggest methods of inception and 
improvement of conferences. 
II. GENERALIZATIONS 
The following generalizations may be drawn from the 
study :· 
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First, parent conferences are more often succes sful 
if the community is involved in the planning. 
Sec ond, teachers need to accept this plan of re port-
ing pupil progress if it is to become successful. Further-
more, les s friction and better understanding will be more 
likely to occur when democratic practices are followed in 
introducing the plan. 
Third, evaluation prac tices of a school needs to be 
consistent with the goals of the school and the resul ts 
should always be available and the records s hould be kept 
up to date. 
Fourth, conferences appear to be a procedure that 
will bring about a more effective system of communication 
between home and school. They provide the "life-linen be-




Reconnnendations which appear to stand out, in regard 
to the improvement of the conference method of reporting 
pupil progress are:. 
First, that if teachers need training in interview 
practices and counseling before conducting conferences, it 
should be planned. 
Second, that evaluation should be made to determine 
if the conferences are of value in reporting pupil progress 
or of greater value as a means of communication between 
home and school. 
Third, that in setting up a program of conferences, 
the comnru.nity should be involved in the planning. 
Fourth, that time be given to procedures to help the 
teacher understand, accept, and lmow how to carry out con-
ferences. 
Fifth, that after conferences are in use for a peried 
of time, evaluation should be carried out by groups of 
teachers and groups of parents. 
Sixth, that more research and experimentation is 
needed t0 determine the value of conferences, and the better 
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